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Abstract:

Listening skill is one of the challenging skills in a foreign language learning context where
exposure to native connected speech is restricted. EFL learners encounter various listening
comprehension issues which affect their mastering of the targeted language. Therefore, this study
investigates the listening comprehension issues in listening to connected speech among a group of
Libyan EFL learners. It examined the learners’ perception on the problems they encounter during
listening to connected speech, with the goal of improving their perceptual and listening
comprehension skills in the future. Data was collected from a total of 62 Libyan intermediate level
learners using a Listening Comprehension Processing Problems Questionnaire. The difficulty
levels experienced by the participants while listening to connected discourse ranged from
moderate to high. These challenges occurred in all the three categories of listening comprehension;
utilisation, perception, and parsing. Additionally, a strong positive and significant correlation was
detected between the three categories of listening processing problems. The study also has
pedagogical implications. These findings could be used by teachers, researchers, syllabus
designers, and material developers to address the challenges associated with listening
comprehension among EFL learners, and how including connected speech in the learning and

teaching materials became an excessive necessity.

Keywords: EFL language teaching, EFL language learning, Connected speech, Listening

comprehension problems, Listening skills

WWW.ajrsp.com 5



http://www.ajrsp.com/
mailto:momennajma80@gmail.com

Academic Journal of Research and Scientific Publishing | Vol 4 | Issue 39 AJRSP
=N
Publication Date: 5-7-2022 ISSN: 2706-6495 \\/

1. Introduction:

Connected speech is a natural human phenomenon. It is related to human beings as users of
language, regardless of what the language is. For example, words when pronounced individually
will be different than when they are pronounced collectively. If a string of words are pronounced
as separate entities, they will sound unnatural—as if the words were uttered by a
machine—whereas if the words pronounced together as a connected speech, they will seem more
natural and will have a more direct relation to human beings (Roach, 2010). As a defining feature
of human speech, connected speech processes (CSPs), perhaps more so than other features of

pronunciation, are closely linked to intelligibility in listening comprehension (Alameen, 2014).

Listening is the most problematic skill for foreign language learners. This can be attributed to
many factors; the nature of listening skill itself, the absence of perceptual saliency in connected
speech, and lacking of exposure to native speakers’ speech. Regarding listening perception and
comprehension, Kohler (1966) stated that speech perception can either be purely auditory, in the
case of pitch and loudness, or it can be the listener’s re-interpretation, in which upon perceiving an
auditory signal he reconstructs the articulatory movements he would have performed as a
speaker—for the latter, perception is then auditory-articulatory. Therefore, perceptual saliency
makes speech more comprehensible and understood by learners (Henrichsen, 1984). Connected
speech, on the other hand, is a cause of reduced saliency in which the speech may come across as
less comprehensible. Reduced saliency caused by connected speech can have a great impact on
learning English in general, and on the learners’ perception of speech and listening comprehension
in particular. Consequently, it is assumed that a decrease in perceptual saliency will affect listeners
who have less exposure to connected speech to a greater degree than those who have more
knowledge about CSPs (Henrichsen, 1984; Ito, 2001).

Anderson (2000) proposed a model of language comprehension by dividing comprehension into
three phases. The first phase involves perceptual processes by which the acoustic or written forms
are encoded. The next phase, parsing, entails the transformation of words into a mental illustration
of the collective meaning of the such words. In the third phase (utilisation), the mental illustration
generated in the second phase is utilised by the comprehenders. The three phases of listening

comprehension are inter-related despite being partly ordered in time.
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Moreover, issues associated with listening comprehension might occur in any of phases
(Anderson, 2005; Goh, 2000; Vandergrift, 2003). This cognitive framework of language
comprehension has been adopted by many researchers (for example, Goh, 2000; Zhang, 2008;
Nowrouzi, et.al, 2015) in order to identify and examine the listening difficulties that confront

ESL learners.

Studies looking for the reasons beyond listening problems among EFL/ESL learners are not
abundant. Hasan (2000) reported that ““ not recognising words, missing parts of the text, problems
arising from rapid speech rate and unclear pronunciation” were the challenging aspects of listening
difficulties. Meanwhile, Goh (2000) investigated the listening comprehension issues among
Chinese ESL learners and identified 10 listening problems upon analysing three forms of
self-reported data. The main listening problem was listening diaries, followed by oral reports
from interviews conducted among small groups, and instant retrospective verbalisation. Anderson
(1995) proposed a cognitive framework for cognitive framework of language comprehension in
which half of the listening issues were associated with the perception stage of listening, while three

and two other problems were related with parsing and utilisation, respectively.

A previous study involving EFL learners from Iran employed the Listening LCPQ to
evaluate the problems associated with listening comprehension (Nowrouzi, Sim Tam, Zareian,
and Nimehchisalem, 2015). Resultantly, the learners demonstrated moderate to high difficulty
levels all three components of the listening comprehension model developed by Anderson
(1995). Furthermore, most of the problems reported among the Iranian learners were during the

perception phase.

Libyan learners of English among other EFL Arab learners encounter various listening
comprehension issues. Hence, this research was designed to investigate listening comprehension
problems among Libyan EFL learners. The core aspect explored in this study was the issues
faced by learners’ during the phases of listening comprehension while listening to connected
speech. Also, this study aims to investigate whether there is a relationship between the three
components of listening comprehension problems. In order to achieve these objectives, the

following research questions were presented:
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1. What is the level of Libyan EFL learners’ listening comprehension problems during the
perceptual stage while listening to connected speech?

2. What is the level of Libyan EFL learners’ listening comprehension problems during the
parsing stage while listening to connected speech?

3. What is the level of Libyan EFL learners’ listening comprehension problems during the
utilisation stage while listening to connected speech?

4. Is there a relationship between the three components of listening comprehension

problems: perception, parsing, and utilisation in learners’ listening to connected speech?

1.1. Significance of the Study

Based on the results of the study, some implications for language teachers, researchers, syllabus
designers, and material developers are presented. Learners’ needs were taken into consideration
during discussing the the problems learners encounter during listening to native connected
speech. These implications reflected one fact which is the necessity and the excessive need for
teaching and learning materials that include the connected speech as part of the syllabus for all

language classes.

2. Conceptual Framework
2.1. The Three Phases of Learners’ Listening Comprehension Problems

Foreign language learners have many problems during their listening to native speakers speech.
This could be attributed to the nature of speech which is pronounced connectively when
utterances are produced continuously in casual speech. Researchers have classified the problems
learners encounter during their listening to the foreign language into three categories. Earlier
researchers viewed listening comprehension issues as encompassing all the challenges that might
arise during the perception, parsing and utilisation phases (Anderson, 1995; Goh, 2000,
Vandergrift, 2003).
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2.2. Perception

A major problem for speech recognition is segmentation of the objects to be recognised. The

identification of the phonemes constituting a spoken word elicits a segmentation problem.

This problem arises due to the discrete nature of phonemes regarding the manner in which letters
appear on a printed page, whereas speech is continuous. In other words, segmentation problem
during the perception phase is synonymous to identifying a written or unprinted message in
which one letter runs into another. In addition, the ways in which various speakers produce the

same phonemes differ as found in the case of writing (Anderson, 2000).

Another speech perception issue described by Anderson (2000) entails an event referred to as
coarticulation (overlapping of different phonemes). This event reflects additional challenges in
segmenting phonemes. In other words, the the context of the other phonemes determines the
actual sound generated for a phoneme. Rost (2005) argued that the most significant issues
experienced by listeners of second language are observed in recognising words. According to the
researcher, "the recognition of word boundaries might be affected due to inconsistent and
unreliable cues in connected speech and the listener might need to understood an extensive range
of conventions”. Likewise, Field (2003, p. 329) suggested diverse challenges in recognising

words including "reduction, elision, assimilation, cliticisation, and resyllabification".

Apart form listeners' inability to differentiate the words and sound in a course of speech, the
challenges in comprehending stress, intonation and different accents also contribute to perception
problems (Ur, 1984). While listening to "idioms, slangs, and reduced forms, difficulties may also
be encountered by second or foreign language learners, especially those that are predominantly
exposed to formal language (Brown, 2001, p. 253).

2.3. Parsing

Language is structured based on a set of rules inform an individual regarding the transition from
a specific string of words to an interpretation of it’s meaning. Numerous rules encoding the
diverse linguistic patterns in a language are acquired during learning to comprehend a language.

These linguistic patterns are usually connected to the meaning interpretations (Anderson, 2000).
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Therefore, the problems that learners may encounter during the parsing phase include syntactic

and semantic problems.

The failure in developing a mental illustration from words heard, completely forgetting what was
heard, and not comprehending the succeeding parts of input due to initial issues are some of the
syntactic problems (Goh, 2000).

Distracting learners with the connotation of specific words that might be redundant is a
well-known source of semantic problems. Hence, learners miss the subsequent parts of the
message due to the combination of superficial processing and problems relating to short-term

memory such as limited processing capacity (Goh, 1999).
2.4. Utilisation

Upon parsing and mapping a sentence into a symbol of its meaning, the listener is expected to
perform an action. The speaker expects the listener to make a response by answering a question
or obeying a command or even do something for statements rather than just registering the
sentence (Anderson, 2000).

The challenges encountered by L2 learners during the utilisation phase are predominantly
associated with pragmatics as the meaning is context-specific. In the words of Thomas (1995)
and as cited by Taguchi (2008) "An individual’s ability to relay meaning socially and
appropriately, either implicit or explicit, and based on a specific context is known as pragmatic
competence”. According to Taguchi (2008), individuals can only achieve pragmatical
competency when they are linguistically competent and possess the ability to utilise linguistic
resources appropriately and evaluate contextual information as per the context. The failure of
listeners to realise the intended meaning of words while focusing only on comprehending the
meaning of such words lead to pragmatic problems. Meanwhile, the inability to comprehend the
transition of ideas in a linked speech elicits discoursal problems. For instance, learners
experience discoursal problems when they are unable to recognise the general organisation of the

ideas in a text.

There is a relationship between the practical use of language and the last stage of the

cognitive process.
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“It entails the capability to control or regulate the multifaceted interaction of language,
language users, and the context in which the language is employed” (Kasper, 1992; Mey, 1993;
as cited in Taguchi, 2008, p. 424).

In connected speech, language refers to how sounds are connected and other ‘suprasegmental
features’. Connected speech is affected mainly by the language user’s personal way of speaking.
Roach (2010) mentioned the unreliability of features of connected speech which are affected by
the speaker’s way of speaking. Connected speech is also affected by the context of language.
Connected speech features can be very common and widely spread in some contexts but not in
others. They are common in casual informal speech between friends and members of family, but
they will be more restricted in formal occasions. Thus, the learners will have to use their
lingustic competence, which include using their knowledge about the phonemic features of

connected speech, to interpret meaning and using it appropriately according to the context.
3. Method

Data collection was performed using a survey method in order to execute the research

objectives.
3.1. Participants

A total of 62 Libyan intermediate level EFLs participated in this study. The participants were in
the third year of university education and specialized in English. They were selected from

Sabratha university, Libya. Most of them are female (90%) with average age between 19 to 21.
3.2. Instrument

A questionnaire was used as an instrument for collecting data. It was adapted the Listening
Comprehension Processing Problems Questionnaire (LCPQ) (Nowrouzi, et. al 2014). The
listening problems were explored by adopting Anderson’s (1995) language comprehension
model, which comprised of three phases or stages. Previous studies which used Anderson’s (1995)
model of language comprehension for evaluating English learners’ listening problems using
different methods of data collection indicate adequateness and appropriateness of the Anderson’s
cognitive processing model as a reflective measurement model. For this study, the validity and

reliability of the instrument was checked by a panel of experts (n = 3).
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Also, the questionnaire was translated into Arabic to ensure that the learners can fully
understand the questionnaire items. Students received the questionnaire in English with Arabic
translation underneath each sentence. The translation was checked by an Arabic linguist who is

also a native speaker of Arabic for accuracy and clarity.

A total of 38 items were included in the final instrument, and they were presented using a
five-point Likert scale in which 1 reflects “never” while 5 indicates “always”. Problems relating
to the perception phase were addressed by the first 18 items. For instance, an item focused on the
difficulty in recognising every word of incoming connected speech. Meanwhile, parsing
problems were measured by items 19 to 29. A typical example of an item in this section of the
instrument was “the difficulty in deducing the meaning of a long-connected speech text. Lastly,
the problems associated with the utilisation phase were assessed in the last eight items (item
31-38). An example is the failure to have an overall understanding of the connected speech upon
first listening. Cronbach alpha for the questionnaire was 0.924, which shows that it has an

acceptable internal reliability.

Apart from the aforementioned problems observed during the three phases, age, gender,
aptitude, beliefs regarding oneself as a learner (e.g., self-efficacy and self-concepts relating to the
causes and possible solutions to specific listening issues), and learning styles are other factors
that might impact learners' listening ability of an L2 (Vandergrift et al., 2006). These kinds of
demographic information have been used in the instruments of other studies (Goh, 1997, 2000;
Zhang, 2001; Zhang & Goh, 2006; Vandergrift, 2006) and were also taken into account in the

present study.

3.3. Data Collection

The questionnaire was conducted to 62 learners in order to examine their listening
comprehension problems. At the beginning, before distributing the questionnaire to the students,
a listening test was conducted in order to get their responses based on a real listening test. The
teachers briefed the students about the aims and purpose of the study. The LCPQ was presented

to students that were willing to take part in the research, and they were informed to fill it up.
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3.4. Data Analysis

All the retrieved data were subjected to SPSS version 16 for analysis. All the data were
summarised using descriptive statistics including mean, standard deviation, frequency and
percentage. The 33 percentile was employed as the cut-off point for moderate and low levels of
listening problems. Meanwhile, the cut-off between high and moderate levels of listening issues
was based on the 67" percentile. Thus, listener’s’ listening problems were classified as “low”
when a mean score of 1.65 is obtained, “moderate” for mean scores ranging from 1.66 to 3.35,

and “high” for mean scores of 3.36 and above.

4. Results

Results from this study are presented based on the three phases of listening comprehension
issues: perception, parsing, and utilisation. Each of this category of problems are discussed
relative to the present research objectives.

The findings of questionnaire on listening problems, as presented in Table 1, show that the
overall mean is affected by each item mean. Hence, of the 38 listening processing problems, the
learners reflected moderate difficulty levels regarding listening to English texts, which were

concurrently very close to high difficulty levels (Table 1).
Table (1)

The EFL Learners’ Level of Listening Problems

Problem Total Mean Std. deviation Level
Perception 3.1429 73711 moderate
Parsing 3.2485 82181 moderate
Utilisation 3.2115 85777 moderate
All Problems 3.2010 715339 moderate
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Perception Problems

The item 1 to item 18 are presented in Table 2, indicating the descriptive analysis (mean and
standard deviation) of the levels of perception problems faced by the students. These problems

are presented in the table according to their level of difficulty (from higher to lower).
Table (2)

Mean Value of Perception Problems Items Ordered From High Level to Lower

Iltem Mean | SD Level

18-1 feel nervous and worried when | do not understand the connected | 3.94 | 1.279 | high

speech.

3-1 have difficulty in recognising sounds due to fast speaking. 3.56 | 1.034 | high

12-There are too many new words and expressions in the connected | 3.55 | 1.097 | high

speech

4-1t is challenging for me to identify the connected speech when the | 3.50 |.971 | high

speaker’s pause is relatively short or not long enough

5-Speech-related problems such as assimilation, linking, omission, | 3.45 | 1.250 | high
and reduction are among the reasons why it is difficult for me to

recognise sounds.

14-While thinking on how to comprehend the meaning of most recent | 3.37 | 1.258 | high

utterances, | tend to neglect the next statement or sentence.

1-1t is difficult for me to recognise each word of an incoming | 3.27 |.944 | moderate

connected speech.

17-My focus is lost, especially when the speech comprises various | 3.23 | 1.108 | moderate

parts of connected speech.

8-1 cannot recognise the words with similar sounds (Mistaking one | 3.18 | 1.222 | moderate
Word for another).
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7-The way the words are pronounced makes it challenging for me to | 3.10 | 1.339 | moderate
recognise the words.

9-Despite knowing some words during writing, | experience difficulty | 3.02 | 1.208 | moderate
in telling where a word ends and the onset of another when listening

to a chain of connected speech.

16-1 lose my concentration when | find difficulty to recognise when a | 2.95 | 1.384 | moderate
word finishes and when another word begins in the connected speech.

13-1 am unable to recognise so many sounds and words. 2.95 | 1.179 | moderate
6-The speakers’ intonation and accent also contributes to my | 2.92 | 1.201 | moderate
challenges in recognising connected sounds.

11-My response to words that | know is relatively slow when | 2.81 | 1.239 | moderate
listening to a stream of connected speech.

2-1t is difficult for me to recognise the signals indicating the speaker’s | 2.73 | 1.333 | moderate
movement from from one word to another.

10-1 Miss the beginning of the text in the connected speech 2.68 | 1.265 | moderate
15-1 do not pay attention to speaker’s connected speech. 2.37 | 1.271 | moderate

The table presented the items of perception problems and ordered them from high to lower. Thus,

from the above table we can see that the learners have encountered high or moderate levels of

difficulty in listening to connected speech during perception phase: a challenge in identifying

sounds because of speaking rapidly, difficulty in recognising the words having similar sounds

(Confusing one Word for another), challenge in recognising sounds due to assimilation, linking,

reduction, and omission in speech, difficulty in recognising the signals, meaning the inability to

understand that the speaker is transiting from one word to another, and not paying attention.
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Parsing Problems

The 11 parsing problems (items 19-29) in the questionnaire are presented in the table according
to their difficulty levels (from higher to lower). The students’ descriptive statistics and levels of
parsing problems are presented in Table 3.

Table (3)

Mean Value of Parsing Problems Items Ordered from High Level to Lower

Iltem Mean | SD Level

26-1 find it difficult to understand the connected speech when the | 3.79 | 1.217 | high

topic is unfamiliar

23-1t is difficult for me to keep track with the sequence of a | 3.69 |1.295 | high
connected speech, especially when the sentence is complex and

long.

22-Listening to a long connected speech makes me feel fatigued | 3.65 | 1.073 | high

and distracted.

27- 1 find it challenging to comprehend several new information in | 3.63 | 1.163 | high

a short time when listening to a connected speech

21-1 find it difficult to interpret the meaning of a long connected | 3.32 | 1.225 | moderate
speech text.

28-1t is difficult to comprehend the next part of the connected | 3.31 | 1.177 | moderate

speech due to the earlier issues | encountered with the sentence.

25- | find it challenging to comprehend a word with multiple | 2.98 | 1.194 | moderate

meaning.

19 -1 forget quickly connected words or phrases just heard. 2.97 | 1.145 | moderate

29- Once | have issue in comprehending the connected speech, | | 2.82 | 1.531 | moderate

stop listening to it.
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24- |1 cannot chunk streams of speech. 2.79 | 1.189 | moderate

20-1 do not understand the meaning of sentences in the connected | 2.77 | 1.137 | moderate

speech

Table 3 depicts that for parsing sentences in connected speech, learners recorded moderate to
high levels of listening difficulties. These problems are presented from high to lower include
sentential level problems: difficulty in following the sequence of connected speech when the
sentences are too long, difficulty in understanding the meaning of sentences in connected speech.

Inability to chunk streams of speech, and too much information to process.

Utilisation Problems

The nine utilisation problems (items 30-38) in the questionnaire are presented in the table
according to their level of difficulty (from higher to lower). These items are related to
understanding the intended message of the connected speech, getting all the details in speech,

and understanding the connected speech texts that include jargons and idioms.
Table (4)

Mean Value of Utilisation Problems Items Ordered from High Level to Lower

Item Mean | SD Level

30- | find it challenging to comprehend texts in a connected speech | 3.60 | 1.123 | high
having numerous unfamiliar expressions including idioms and

jargons.

32-Right from the initial listening, | experience difficulty to have an | 3.47 | 1.183 | high

overall understanding of the connected speech.

36- | find it challenging to grap all the details and facts in the | 3.32 | 1.128 | moderate

connected speech
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35-The key idea in the message confuses me. 3.19 |1.212 | moderate

34 - It is challenging for me to comprehend the order of ideas ina | 3.18 | 1.079 | moderate

connected speech

37- It is challenging for me to grap the connection between | 3.16 | 1.059 | moderate

supporting ideas

38-1 find it difficult to understand the meaning of the connected | 3.12 | 1.316 | moderate

speech without seeing the speaker’s body language.

31-1t is difficult for me to understand the intended or underlying | 2.94 | 1.279 | moderate

message of the complete text of a connected speech.

33-1t is challenging for me to address colloquial speech and slang. 2.92 | 1.178 | moderate

Table (4) presented the learners’ problems with utilisation phase of listening comprehension
ordered from high to lower. They encounter high levels of difficulty in understanding connected
speech texts that have many jargons and idioms and in getting the general understanding of
connected speech from the first listening. Nonetheless, learners experience a moderate level of
issues in getting the underlying or intended message, the order of ideas, and comprehending the

connotation of the connected speech without visualising the body language of the speaker.
Finally, in order to answer research question no. 4, correlation analysis of data was used:
Table (5)

Correlations Using Pearson Coefficient

Perception Parsing Utilisation
Problems Problems Problems
Perception Problems  Pearson 1 .789 .800
Correlation 000 000
Sig.(2-tailed) 62 62
N
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Parsing Problems  Pearson .789 1 841
Correlation 000 000
Sig.(2-tailed) 62 62 62

N
Utilisation Problems  Pearson .800 .842 1
Correlation 000 000
Sig.(2-tailed) 62 62 62

N

The above table (5) showed the correlation analysis of data, using Pearson correlation
coefficient. It shows very strong positive significant relationship between the three components

of listening comprehension processing problems.
5. Discussion

The current findings are nearly identical to those of previous studies. Nowrouzi et al. (2015)
reported the presence of perception, parsing and ultiisation listening problems among their
studied participants. Likewise, Goh (2000) documented that perception phase accounted for half
of listening comprehension problems exhibited by their participants, followed by parsing and
utilisation phases accounting for three and two other listening comprehension issues,

respectively.

Moreover, the participants in Hassan (2000) study encountered difficulties in perception
and parsing. He reported that high speech rate was the most difficult problem learners
encountered. Similarly, the results of this study showed that leaners have high level of difficulty
“in recognising sounds due to fast speaking”. This could be attributed to the nature of native
speakers’ speech who tend to produce utterances connectively and with high-speed rate. Their
casual spontaneous speech causes problems to learners who assumed that words should be
pronounced as they appear on the page. They believe that the words should be separated by blank

spaces. However, this is not the way that native speakers converse (Wong, 1987).
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Further, another issue relating to perception problems is the high difficulty level experienced by
the learners in this study being the ‘“‘sound-recognition difficulties arising from problems in

assimilation, linking, reduction, and omission in speech .

Features of connected speech such as assimilation, linking, elision, and vowel reduction cause

difficulty for foreign language learners (Field, 2003).

In terms of parsing problems, learners exhibited high level of difficulty in following the
sequence of connected speech when sentences are too long and complex. These problems could
be attributed to the learners’ inability to chunk the structure of sentences, and to divide (a

sentence) into grammatical parts and identify the parts and their relations to each other.

The learners participating in this research demonstrated high levels of difficulty in terms of
utilisation problems, especially “in comprehending texts in connected speech as there were
several unfamiliar expressions comprising idioms and jargons”, and “in reaching an overall
comprehension of the connected speech right from the first time the learner listens to the speech.
These problems could be attributed to lacking the cultural knowledge beyond the language, and
they can be resolved by making learners more familiar with the contextual information. "Being
linguistically competent and possessing the ability to use linguistic resources judiciously and
evaluate contextual information are prerequisites for an individual to be pragmatically
competent” (Taguchi, 2008, p. 425).

6. Conclusion

The listening comprehension problems questionnaire was conducted to collect data regarding
listening comprehension problems from Libyan EFL learners of English. The three phases of
listening (perception, parsing, and utilisation) were employed in classifying the listening
comprehension problems. Perception problems showed apparent difficulties, such as; inability to
recognise sounds due to high-speed rate of speech, lacking enough pauses, and the presence of
some connected speech features. The results of the study exhibited listening problems in all three
categories of listening comprehension. Also, the results of this study showed that there is a
strong positive significant relationship between the three components of listening processing

problems. Therefore, teachers should focus equally on resolving the listening problems regarding
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perception, parsing, and utilisation. The study has pedagogical implications. Material developers,
syllabus designers, and FL teachers could make great usefulness of the implications provided by
the results of this study, in order to get ride of the listening comprehension problems of EFL
learners.
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Appendix

LISTENING COMPREHENSION PROCESSING PROBLEMS QUESTIONNAIRE
glaiad) g &) oY) dAadlae cMSEa il

This questionnaire contains 2 main sections. Please read the questions carefully before

answering.

Ala Y i Dlimg Uiss ¥ 213 o ety Cpanid Ao Slasin¥) 138 g sin

Section 1: Background Information

Z\.}ul.u\ Glaglra o1 ?"‘&‘

Instruction: Please tick your choice of answer in the box or space provided.

- 58 siall Aaliall sl ao sall 8 Aladl @A) sasd oy ilaglal

1. Gender

- i)
Male Female
K3 ol

2. Age

yanll

Less than 19 -19 ¢ J8i 20
19 21 and above (s Wé-21

3. Qualification

slenll Ja 5all
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Secondary school
Lalall 4 i3

Bachelor’s degree

oo SIS As o

4. Specialization

Language
Cilad

Medicine
dph o le

5. Your goal for taking English courses

:\-});\XA-IY\QH\Q\JJJJ};AAUAQSAA

Improve your English
Gy alll 3 jlee Cppmend

To get a job promotion
danll 334 55 e Jgeanll

Others, please specify .............

Master’s degree

PRAENIN | PET

Engineering

Apudia asle

Others, please specify

Pursue graduate studies
Lalall i) 5 JlaSinsy

Secure a new job
2 Jee e Gl

liad (pe Woas (5 AT
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Section 2: General Information

dale e shra 3 acddl)

Instruction: Connected speech is the casual natural speech we hear in our everyday life. This

section intends to find out about your listening problems related to connected speech in English.

Please read the following statements carefully and tick the appropriate response which best

describes the degree of frequency you experience for each problem.

e Copmll 1 sl 13 Cangy Fa sl Lillia 8 doansi (53 o)) i mall DS 5 Jciall WIS siLaglal

(il Aaaiall A dan 5 A liey A0 ol jlandl Be) 8 o A adacl) XD Jealiall 2SI dalacial) g Lains ) OIS
Al J< L) 58 ) ) S A o 4 g Juadl e s

Perception Problemsda sa s 4813 JsLia

Degree of Frequency JJ_sill 4

Statement 5 _jtad)

Rarely

T J.JU

Sometimes

N

Usually

3ale

Always

Laila

1.

| find it difficult to recognize every single word

of an incoming connected speech.

| find it difficult to recognize the signals which
indicate that the speaker is moving from one

word to another.

Jaul Gaaiall o () el S G pdsal) @l ) A e 2al

A ALK (e

| have difficulty in recognizing sounds due to

the person speaking fast.

Ganiall A3y yh M A <) gl @l ol A s 2a]
IS 8 Ay yudl
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4. 1 find it difficult to recognize a connected
speech when the speaker does not pause long
enough.

SIS IS S e

5. I have difficulty in recognizing sounds due to
linking, assimilation, reduction, and omission
in a speech.

O gl a5l Lol 51 ) A < el @l o) 84 s aal

Cuaall b & pal) Cada

6. | have difficulty in recognizing connected

sounds due to speakers’ accent and intonation.

e 5 Aagd Aaii Adasi yall < ) &yl 3 3 srac 2o

7. | find it difficult to recognize words | know

because of the way they are pronounced.

i 48y Hh e b ye | il &) ) 8 4y aal
- e RN Rl

8. I cannot recognize words with similar sounds
(mistaking one word for another).
b Uadl) dgliiall @l pal) cild lalSl) G adaind Y
(6 AY) Jasas) 5 Jlaniad

9. There are words that | would normally know in
writing, but when | hear them in a stream of
connected speech, | find it difficult to tell where

one word finishes and another begins.
O (S ¢ S LBl 8 g8 el Ll ClalS) (s clllia
Ol 48 e (A A gmaa 2a Jai yal) OIS (5 jaa e Leaand

G AV fag ool 5 A8 g3
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10. I miss the beginning part of a connected speech.

Lo yall Cypaall 4y ol g ¢ Sall il

11. I do not respond quickly enough to words that |

know in a stream of connected speech.

o el 2SN (5 yae yeled el Gl LA Ao oy Cuniad Y

12. There are too many new words and expressions

in a connected speech.

Aot yall W3S 3 saad) Huladll g ClalSl e el @llia

13. I am unable to recognize so many sounds and

words in a connected speech.
AU 8 LSl 5 ) gua) e el Gl ) e 18 cud
L 5l

14. 1 tend to neglect the next part when thinking
about the meaning of utterances | have just
heard.
ira bS8 Laxie Cuaall e JU ¢ ) dalas I Jual

il s 53 U

15. I do not pay attention to a speaker’s connected

speech.

Caaaiall Lagi yall 23S0 YL 1Y

16. I lose my concentration when | find difficulty in
recognizing when a word finishes and when

another word begins in a connected speech.

a5 Al gl e @ o) (4 gria aal Levie (5 3 i
il 2SN 8 s AN

17. I lose my concentration when a speech contains

different aspects of connected speech.
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(e palic ol gl s o Cuaall g ging Larie (5 3 53 )
PPN

18. | feel nervous and worried when | do not

understand a connected speech.

i pall 2DIS agdl Y Ladie (31l 5 dyuanlly yri

Parsing Problems &4 sl Jstia Degree of Frequency Jsill 4a 3
Statement 5 k) Never | Rarely | Sometimes | Usually | Always
B | ) a0 Ll sale Ll

19. | forget quickly connected words or phrases |

have just heard.

38 0 Sl e (dasiyall IS5 8) dlaal) s of il il
s L) i

20. I do not understand the meaning of sentences in

a connected speech

L yall 22N & Jeall e agdl ¥

21. 1 find it difficult to interpret the meaning of a

long connected speech.

Sk 055 Levie Jagi jall DS e el 3 4 g 23]

22. | feel fatigue and distracted when 1 listen to a

long connected speech.

23. 1 find it difficult to follow the sequence of a
connected speech when the sentences are too
long and complex.

Jan (5 93 Levie Jagi jall 2SN & Julisil) a3 4 g o

Baira g Al ol
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24. | cannot chunk streams of speech.

Caaall il e (el aps golaiad ¥

25. | do not understand words that have more than

one meaning.

Aaly ira e ST ) LS agdl Y

26. | find it difficult to understand connected
speech when the topic is unfamiliar.
Cuall g s ga ()5S Ladie Jasi pall wJISH aed 8 43 s 22
AR EWE FE I U DR

27. | have difficulty in understanding a lot of new
information in a short time while listening to
connected speech.

w5 8 saaal) Sl sleall (o K agh 8 4 s 2a
i pall 228 ) g lainl) e

28. | do not understand the next part of a connected
speech because of problems | encounter earlier
in that speech.

Legal sl il JSLE Cansy Jai yall 23ASH (e M) ¢ Sl agdl Y
Cuaall ellly ylay b

29. | stop listening when | have problems in
understanding the connected speech.

S agh 8 JSLEe (sl () 55 Laie gLl (e il g3l

Lyl
Utilization Problems aladiuy) & Jstia Degree of Frequency /sl da s
Statement Never | Rarely | Sometimes | Usually | Always
5l B |10 Llal 3ale Ll
30. 1 find it difficult to understand a connected
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speech in which there are many unfamiliar

expressions including jargons and idioms.

Oe waall e (g ging (Al Jasi yall p3ISN wgd (8 4 s s
Aaadill Gl jaall g JEYK A ) je el

31. I do not understand the intended message of an
entire connected speech.

glaiu) die Tagi pal) 2SI (pa 53 gacaiall Al 1 Jana agdl ¥
A

32. 1 find it difficult to get a general understanding
of connected speech from the first listening.

g laiu) vie Jasi yall 22U ale agd e J geanll 84 goin 2al
s s el

33. I find it difficult to deal with colloquial speech
and slangs.

Lalally Cpaall g dalall yulail) aa Jaloil) 8 4 s 2o

34. | find it difficult to get the order of ideas in a
connected speech

A2l o L) ie JISE e (Busi Syl 4 s 2a
byl

35. | feel confused about the key ideas in the
message of a connected speech.

SIS gy 3l A1) Al ST gl e
iyl

36. | find it difficult to get all the details in a
connected speech.

A gy s A Jraliill S e J geanll 34 gria 2al
Loyl
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37. | find it difficult to get the relationship between

supporting ideas in a connected speech.
AOSI) 8 dac ) SEY] day 55 ) A8 Sa) (8 4 graca 2o
Lyl

38. I find it difficult to understand the meaning of a
connected speech without seeing the speaker’s
body language.

A Y s Jasi yall 2DISN) ixe g 8 4 gra sl
Aodual) Ghasiall
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